From Industrialization to Discrimination: Studying the Journey from Puerto
Rico to New Jersey, 1940s and 1950s

Grade Level: 9-12 (High School)

Approximate Lesson Time: 1-2, 45-minute periods

This lesson plan has a variety of options. I foresee teachers using one 45-minute period to
work on Part 1, one of the group activities under Part 2, and the final “exit ticket” reflection
activity. I can also foresee teachers using two 45-minute blocks to complete the lesson plan:
in the first block, teachers can go over Part 1 and a section of Part 2. In the second block,
teachers can return to the remaining group activities listed under Part 2 and end with the
final exit ticket activity. There is no one way to complete the lesson — depending on how
much time you have allotted for this lesson and your students’ interests, you can select
which activities are best for your class.

Lesson New Jersey Learning Student Learning Standards:

e 6.1.12.GEOPP.13.a: Make evidence-based inferences to determine factors that led to
migration from American cities to suburbs in the 1950s and 1960s and describe
how this movement impacted cities.

e 6.1.12.CivicsPl.13.a: Craft an argument as to the effectiveness of the New Jersey
constitution of 1947, New Jersey Supreme Court decisions (i.e., Hedgepeth and
Williams vs. Board of Education), and New Jersey’s laws in eliminating segregation
and discrimination.

® NJSLSA.R1. Read closely to determine what the text says explicitly and to make
logical inferences and relevant connections from it; cite specific textual evidence
when writing or speaking to support conclusions drawn from the text. (Companion
Standard)

@® NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a
text.

@® NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats,
including visually and quantitatively, as well as in words. (Companion Standard)

® RH.9-10.2. Determine the theme, central ideas, key information and/or
perspective(s) presented in a primary or secondary source; provide an accurate
summary that makes clear the relationships among the key details and ideas.
(Companion Standard)

® RH.9-10.4. Determine the meaning of words and phrases as they are used in a text,
including vocabulary describing political, social, or economic aspects of history and
the social sciences; analyze the cumulative impact of specific word choices on
meaning and tone. (Companion Standard)



Central Questions:
@® Why did Puerto Ricans migrate to Jersey City in the 1940s and 1950s? Who within
Puerto Rico was migrating?
® How did it feel to enter Jersey City in the 40s and 50s as a Puerto Rican migrant?

Learning objectives:
By the end of this lesson, students will be able to:

® Describe why Puerto Ricans moved to Jersey City in the 1940s and 1950s.

@® Describe how Puerto Rican migrants experienced discrimination within school
environments, in their neighborhoods, and everyday life in New Jersey urban
spaces.

@® Analyze how media imagery has fed racial stereotypes about who is a “problem” and
“burden” on society.

Today we will work on reshaping our understanding of cities (and suburbanization) in the
1950s through the perspective of Puerto Rican migrants and their children in Jersey City.
We will explore the reasons behind their migration, their experiences settling in Jersey
City, and examine how media shaped ideas about Puerto Rican migration.

Preparation Materials:
® The day before this lesson, assign S1E1 of the Demanding Justice in New Jersey
podcast to your students for homework
o0 Hand out physical copies of transcripts
® Printed copies of lesson plan worksheets

Part 1: (15 -25 minutes total) In the first part of the lesson, students will
reflect broadly on the podcast and identify the motivating factors behind
Puerto Rican migration to New Jersey.

1. Warm-Up: /ndependent Journaling (5 minutes)

a. Askstudents to reflect on the following prompt: What were your biggest
takeaways from the podcast? Were there any parts of the episode that you
resonated with? What parts did you not resonate with? If you could ask the
interviewees one more question about their experiences, what would you
ask?

b. * Note to teacher: The last question above challenges students to think about
who was not represented in the podcast (i.e. no women or members of the
LBGTQ community were represented).

2. Partner-share discussion (5-10 minutes)



a. Divide the class into groups of 2 and have students share their main
takeaways from the podcast after 5 minutes of discussion.

b. * Note to teacher: As students share, prepare the chalkboard for the next
activity. On the board, write down the following question: Who was
migrating from Latin America to New Jersey and why? And create the
following chart:

Who was migrating? What were some reasons behind their
migration?

Le, Puerto Ricans in NYC Factory jobs in NJ

Le, Angel Luis Rivera Government Sponsored Labor-Program

3. Partner-share discussion and Chalkboard Collaboration (10 minutes)

a. After class discussion, students return to their partners and discuss the
questions listed on the board. Ask students to consider quotes from the
podcast as they think about their responses to the chart. Once students finish
discussing the questions, have each pair go up to the board and contribute to
the chart.

b. After students have contributed, ask each pair to share the reasoning behind
their responses to the chart with the whole class. Please encourage students
to support their responses by pulling from excerpts/quotes from the podcast
and interviews.

Part 2: (20-65 minutes) In the second part of class, students will explore how
it felt to migrate to New Jersey in the 1940s and 1950s. Your students do not
have to partake in all of the following group activities. Depending on the time
you have allotted for this class and your students' interests, you may choose to
do only one or all three of the following activities.

1. Group Activity #1 - Returning to the Podcast for Primary Source Analysis (20
minutes)

a. Analysis of interview excerpts with Juan Cartegena and Elui Rivera. Ask
students to re-read the last segment of the podcast episode and discuss the
following questions as a class or in small group discussions. Like in the
previous activity, ask students to support their responses with evidence from
the podcast (this can include quotes from the podcast, including the podcast
narrative and interview excerpts):



i.  Howdid interview excerpts change your understanding of Jersey City
and New Jersey more broadly in the 1950s? Who do you wish you
could have heard from more?

i)  In 1944, the New Jersey Supreme Court ruled that public schools
could not exclude children from enrolling based on their race
(Hedgepeth-Williams case). Three years later, in 1947, the delegates
from each county ratified the New Jersey State Constitution to protect
every person from discrimination while exercising their civil rights,
including the right to an education, regardless of their “religious
principles, race, color, ancestry or national origin.”! How effective was
state legislation in protecting Eliu’s right to move forward with his
education?

ii) How do you think discrimination might have impacted Puerto Rican

students, and more generally, students who were non-white and in
some cases, non-English speaking, in the long run?

iii)  How did their experiences remind you of other historical moments
that we have covered?

2. Group Activity #2 - Primary Source Analysis (15 minutes)

a. Analysis of excerpt from Anthony Villanueva interview. Explain that we will
listen to another interview with a Jersey City resident and annotate the piece
together (the audio is available within the “Anthony Villanueva excerpt” tab
on the NPL website).

i.  Anthony Villanueva was born in New York City and moved to Jersey
City in the 1950s. He moved there because his stepfather worked in
one of the factories in Jersey City. His interview reveals how
discrimination followed Puerto Rican migrants and their children
outside of their neighborhoods and schools. As we listen, we will
annotate the interview together and consider the following questions:

1. How does Anthony’s story sound familiar?
2. What does his experience tell us about experiences of
discrimination within the Puerto Rican migrant community?

b. After listening to the interview excerpt, ask the class to reflect on the
questions below (some were introduced beforehand):

i.  How does Anthony’s story sound familiar?

ii.  How does this anecdote challenge your understanding of racial
segregation in New Jersey and the North more broadly?

iii.  Thinking back to the experience of Ralph Soria’s father (who was
white and kicked out of his apartment once his landlords found out

! From ratified 1947 New Jersey Constitution: https://www.nj.gov/state/archives/docconst47.html



https://www.nj.gov/state/archives/docconst47.html

iv.

that he was Puerto Rican), how did experiences of discrimination vary
within the Puerto Rican migrant population? To what extent do their
experiences intersect?

Knowing that Puerto Ricans (since the 1917 Jones Act) were U.S.
citizens and Anthony was born in New York City, why do you think the
movie theater clerk called Anthony a “foreigner”? How does this
anecdote remind you of any of today’s current events?

3. Group Activity #3 - Media/Newspaper article analysis (30 minutes)

a. This activity aims to help students understand how the media also
stereotyped Puerto Ricans and framed them as “problems” of society. The
first article excerpt is from the Pittsburgh Press, the second article excerpt is
from the Courier-Post (Camden, NJ), and the final excerpt is from 7he Jersey
Journal (Jersey City, N]). By examining these articles together, through the
Jigsaw strategy, students will begin to understand the role media played in

shaping and reaffirming stereotypes of the Puerto Rican migrant population
from a national to a local level.

L.

Explain to students: For this last activity, we’'ll step aside from podcast
and examine newspaper articles from the 1940s. It’s important to look
at these articles because they informed many people, including Eliu’s
teachers and school administrators, on topics like migration.

However, like many historical sources, these newspaper articles are
written from a subjective standpoint and have a specific purpose in
mind. As historians, we have to question their credibility by asking
questions like “who wrote this, and why did they write it.” Our class
will be divided into groups of three. Each group will have an "expert”
on one of three articles.

b. Jigsaw Activity: Divide the class into groups of three. These groups will be the
“home group” of the jigsaw. One member in each group will read article A
and answer the respective questions. Another member will read article B and
answer the respective questions. The last member will read article C and
answer the questions.

1.

IL.

Explain jigsaw activity to the class. (To read more on the jigsaw
strategy, click here) Each of you will be responsible for teaching your
assigned article to the group you are sitting with now.

[10 minutes] Break into expert groups and pass out respective articles.
Ask students to read to themselves and then answer reflection
questions at the end of the article worksheet together. As your
students read along, ask them to circle the words used to describe


https://www.theteachertoolkit.com/index.php/tool/jigsaw
https://www.theteachertoolkit.com/index.php/tool/jigsaw

Puerto Ricans and their homes (including both the title and text of the
article).

iii.  [10 minutes] Regroup with “Home” groups: Have students return to
their home groups and ask them to complete the Jigsaw Graphic
Organizer (pgs. 9-11 of worksheet handout) together

iv.  [10 minutes] Debrief: Discuss the following questions with the whole
class to conclude the activity:

1. After hearing from your classmates, are there any similarities
across the words used to describe Puerto Ricans? Any
differences? Were there patterns across the words?

2. How did the words change (or not change) over time? Was this
dependent on the audience?

3. How do these articles add to your understanding of the
experiences of discrimination we learned about from Eliu, Jose,
and Mariano?

4. Do you see a connection between the rhetoric used in the
newspapers to the rhetoric used to describe migration from
Latin America to the US today?

Part 3: (5 minutes) Have students complete final “exit tickets.” Students will
use journal writing or small talking circles to reflect on the following
questions:

1. Why did Puerto Ricans migrate to Jersey City in the 1940s and 1950s?

2. How did Puerto Rican migrants experience discrimination within their schools,
neighborhoods, and everyday life in New Jersey?

3. How did the newspaper articles portray Puerto Rican migrants and their families?
How do you think these media portrayals affect the daily life of Puerto Ricans in
Jersey City (and New Jersey)?



